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Abstract
The purpose of this paper is to explore the various factors that would motivate Japanese 
students to study abroad. To fulfill the main objectives, I conducted a literature review to 
identify motivating factors for studying abroad among U.S. and U.K. students because the 
sentiments of these students towards overseas study are similar to those of Japanese students. 
A significant observation from relevant literature is that U.S. and U.K. students are most 
likely to pursue overseas study by cultural interests and academic components which include 
acquiring foreign language skills. The findings from this literature review show that study 
abroad organizers can effectively appeal to Japanese students by developing a study abroad 
program that provides cultural experiences and effective curriculums to foster their language 
skills.
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Implications for Japanese Students
　Tanikawa （2011） reported that experts and university ofﬁcials saw a downward trend in the 
number of Japanese students going abroad for studies. Recent studies by Japan’s Ministry of 
Education, Culture, Sports, Science and Technology ［MEXT］ （2015, Annex 1） indicated that 
the number of Japanese students studying abroad dropped from 82,945 in 2004 to 57,501 in 
2011. To understand the perceptions of Japanese students towards overseas study, the British 
Council （2014） surveyed a total of 2,004 students and recent graduates. Surprisingly, the survey 
results showed that more than one-third of the respondents （N = 657, 33%） were interested in 
studying abroad. Moreover, they found that “Japanese student sentiment towards overseas 
study is similar to, or even more favourable than, that of their US and UK counterparts” 
（British Council, 2014, p. 22）. Therefore, investigating the motivations of U.S. and U.K. students 
（hereinafter referred to as “U.S. & U.K. students”） to study abroad would provide insights into 
ways of encouraging Japanese students to seek educational opportunities overseas.
　The number of U.S. students studying abroad for credit during the 2013/2014 academic year 
grew 5.2% from 289,408 to 304,467, which is the highest growth rate since 2007/2008 （NAFSA, 
n.d.; U.S. Department of State U.S. Study Abroad Branch, n.d.）. Garner （2015） reported that 
the number of U.K. students who went abroad for their studies went up from 18,105 （in 2014） to 
28,640 （in 2015）—an increase of approximately 50%. The global student mobility trend appears 
to be promising these days. The Organisation for Economic Co-operation and Development 
［OECD］ （2014） reported that the number of students enrolled outside their own country has 
risen dramatically over the past three decades; they saw a more than ﬁvefold increase from 1975 
（0.8 million） to 2012 （4.5 million）. 
　In this paper, I examine studies related to the motivations of U.S. & U.K. students to study 
abroad; I will also identify the factors that would motivate Japanese students to pursue overseas 
study. 
Literature Review
　The most recent survey concerning the views of U.S. & U.K. students on study abroad was 
conducted by the British Council （2015）. They surveyed 2,856 full-time UK-domiciled students 
and 4,625 U.S. citizens and permanent residents who were studying full-time. They found 
that the views of the U.K. students were similar to those of the U.S. students regarding study 
abroad. “For both UK and US students, the cultural experience of studying abroad was a 
signiﬁcantly stronger driver than academic- or employability-related factors” （British Council, 
2015, p. 5）. These results were conﬁrmed by Waters and Brooks （2010, 2011） and Goldstein and 
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Kim （2006）. Waters and Brooks （2010, 2011） conducted interviews with 85 U.K. students and 
graduates who were considering pursuing overseas study or those who had already completed 
a degree abroad. Waters and Brooks （2010） found that the vast majority of the respondents 
considered overseas study as the opportunity to enjoy the excitement and adventure associated 
with it and to delay the inevitable onset of a career. Waters and Brooks （2011） found that 
a majority of the participants valued the chance to mix with individuals from diverse social 
and cultural backgrounds during overseas study. Goldstein and Kim （2006） followed U.S. 
undergraduate students （N = 179） throughout their college years to explore variables that would 
impact students’ participation in study abroad programs. It was found that the expectations of 
international study and intercultural variables were more important than academic or career 
factors. 
　These findings indicate that cultural aspects are most likely to motivate students to study 
abroad than other variables. This notion was conﬁrmed by Nyaupane, Paris, and Teye （2010） 
who surveyed 136 U.S. undergraduates participating in a five-week summer study abroad 
program held in the Paciﬁc region and in European nations. The students were asked to rate 
the motivational items, which were categorized as four motivational factors （international 
travel, escape, academics, and social） on a five-point scale; these rating were taken prior to 
their departure for the study abroad programs. Their responses showed that the strongest 
motivational factor was international travel, which consisted mostly of items concerning 
learning about new countries and experiencing new cultures （M = 4.25）, followed by the other 
items: academics （M = 3.67）, social （M = 3.45）, and escape （M = 3.29）. 
　The results of the survey conducted by Nyaupane et al. （2010） also showed that the mean 
score of academic items, such as earning academic credits, was the second highest among the 
four. Further, Kitsantas （2004） surveyed a total of 232 U.S. college students enrolled in study 
abroad courses lasting from three to six weeks; these courses were offered in England, Italy, 
Greece, France, and Spain and the surveys were done before departure from and upon return 
to the United States. The students’ goals for participating in the study abroad programs 
were investigated on a ﬁve-point rating scale.  She found that the most prominent reason for 
participation in study abroad programs was ‘to develop cross-cultural competency’ （28.41%）, 
which was followed by ‘to enhance proficiency in the subject matter covered/taught in study 
abroad programs’ （19.51%）, and ‘to socialize with other friends who also study abroad’ （14.66%）. 
　Badstübner and Ecke （2009） surveyed a group of 30 U.S. undergraduates, who participated 
in a one-month summer program in Germany; they obtained slightly different results. The 
participants were asked to indicate the importance of potential goals and motives on a six-point 
Likert-scale. As a result, the mean scores of academic motives such as 'to get six course credits' 
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（M = 4.0） and 'to conduct a research project' （M = 1.8） were lower than other factors; the most 
important goals for the students were to study German （M = 5.6）, to travel （M = 5.4）, to be 
in contact with Germans （M = 5.3）, and to obtain cultural enrichment （M = 5.3）. Five of the 
participants in this study had majored in German, and 12 participants had minored in German; 
moreover, students were required to complete a minimum of two semesters of college German or 
the equivalent before applying to the program regardless of their majors. This implies that their 
academic goals, that is, to improve German language skills, might have affected their attitudes 
towards study abroad. Badstübner and Ecke （2009） also found that the students whose goals 
were to interact with German native speakers and to learn about the culture were more likely to 
expect high improvement rates in listening and speaking skills. 
　These findings indicate that academic components would also play a certain role in the 
study abroad context. According to the British Council （2015）, the most prominent academic 
drivers for U.K. & U.S. students were gaining credit for their field of study and improving 
their language skills. Further, language and culture are interrelated and inseparable because 
language is a medium for transmitting and internalizing culture （Fantini, 2000; Zhang & 
Nisbett, 2004）. Students are likely to value cultural aspects, which are inseparable from 
language; therefore, language components should not be disregarded when developing a study 
abroad program. In fact, the British Council （2015） found that “the opportunity to speak a 
different language was both a driver as well as a deterrent to overseas study for both UK and 
US students”（p. 44）.
Conclusion
　Based on a review of relevant literature, this paper explored the motivational factors 
influencing U.S. & U.K. students’ decision to study abroad based on the review of relevant 
literature. Japanese students’ perceptions towards study abroad are similar to those of U.S. & 
U.K. students （British Council, 2014）. The ﬁndings imply that both U.S. and U.K. students are 
likely to be motivated to study abroad by the cultural aspects of overseas study. It has also been 
found that there are certain levels of academic drivers for both student populations, such as 
learning a foreign language; these drivers are some of the major factors that inﬂuence students’ 
decisions to pursue overseas study. 
　A study by the British Council （2014） found that the main motivating factor for Japanese 
students to study abroad was to acquire foreign language skills; the most prominent reason 
why students chose to study in a foreign country was that they wanted to experience living 
in that culture. However, they found that the lack of language skills was the biggest obstacle 
for Japanese students to study abroad. I believe that study abroad organizers should explore 
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cultural components that would appeal to students and develop a curriculum that would help 
students foster their language skills and encourage them to learn the target language.
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